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INTRODUCTION

CAREER ACCESSIBILITY FOR RESILIENT EMPLOYMENT IN STEMM (CARES)

The CARES project aims to raise interest in, and awareness of the range of exciting careers in
current and future STEMM (Science, Technology, Engineering, Mathematics and Medicine). As
the CARES project’s main priority was the “Innovative practices in a digital era”, the partners
conducted an initial research as outlined below to determine the CLIL, digital and CPD skills
gaps among teaching professionals within partner countries.

The survey was carried out among 53 secondary school teachers and it aimed to collect
information about:

● Digital tools utilised by English Teachers in Secondary Education
● Competences in cybersecurity and online assessment
● Digital skills
● Current teaching methodologies
● Implementation of Content and Language Integrated Learning (CLIL) methods
● Best practices in English education.
● Continuous Professional Development (CPD) opportunities

The document includes each survey question and their analysis. The survey was distributed
within the 5 partner countries: UK, Turkey, Bulgaria, Romania and Italy.
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1)Which country are you from?

The chart below shows that most of the respondents were from Turkey with a 68% response
rate, and the rest of them came from Italy, Bulgaria and the UK.
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2)What is your gender?

The following chart shows the gender breakdown of the respondents. The majority were female
with an 83% response rate.
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3)How long have you been teaching?

Most of the respondents (38%) have been teaching for 11-20 years experience, followed by
34% of teachers who have been teaching for more than 20 years.
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Use of Online Communications and Online
Platforms Within the Classroom

4) Which of the following communication tools do you use to keep in touch
with your students? You can choose more than one.

The chart shows that most of the teachers (38) keep in touch with their students via WhatsApp,
followed by Zoom (35) and Google Meets (26).
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5) Which of the following pedagogical approaches do you use in your English class? On average, how
much time do you spend on them? Click as many as applies, the percentages refer to the average time
you usually spend on a particular approach, thus these classroom methodologies are not additive, they
are discrete and should not be amalgamated. As it is unlikely that in any one lesson a teacher would
deploy all of the following methodologies.

This chart shows that most respondents prefer to spend 25% of their lessons mostly with the following pedagogical approaches:
Project-and Problem based learning (29), Traditional direct instruction (26) and Flipped classroom (25).

34% of responeddnts stated that they use Inquiry based teaching for 25% of teh lesson. Inquiry based teaching is more demanding
for the students as they have to decipher the problem from a case study and then solve the problem that they have found by
analysing the said study. This is a multi-faceted approach and should be used for about 75% of the lesson as opposed to 25% which
most of the participants stated. The reasons could be that teachers may not fully appreciate the difference between the various
teaching methods

The majority of the respondents reported that they spend 50% of their lessons with Collaborative Learning (18), followed by
Differentiated instruction (16). Only a total of 28% of the respondents reported that they spend 100% of their time with project-based,
inquiry-based, game-based learning, collaborative learning, experiments, peer teaching and flipped classroom.
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6) Which learning resources do you use when teaching a face-to-face English class and to what extent
do you use such resources? Click as many as applies, the percentages refer to the average time you
usually spend on a particular resource, thus these classroom resources are not additive, they are
discrete and should not be amalgamated. As it is unlikely that in any one lesson a teacher would deploy
all of the following resources.

This chart shows which classroom resources the respondents prefer to utilise when teaching a face-to-face English lesson. Most of
the respondents prefer to use Audio/Video materials (7) for the entire lesson, followed by PowerPoint (5).

18 respondents, 34%, stated that they do not use CLIL materials at all, followed by 16 respondents (30%). Who do not use
Audio/Visual resources nor online interactive presentations such as Mentimeter or Pear Deck.

16 respondents (30%), stated that for 50% of the lesson, they use Audio/Visual materials, whilst 12 of them (22%) use resources for
personalised learning (tailored to meet students’ individual interests and aspirations as well as their learning needs), and CLIL
materials.
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7) Which learning resources do you use when teaching an online English class and to what extent do you use
such resources? Click as many as applies, the percentages refer to the average time you usually spend on a
particular resource, thus these classroom resources are not additive, they are discrete and should not be
amalgamated. As it is unlikely that in any one lesson a teacher would deploy all of the following resources.

This chart shows that 18% of respondents prefer to use Audio/Video materials for the entire lesson when teaching online, and 13% of
respondents use Online Collaborative tools such as Padlet, One Note, and Google Docs/Forms.

We can see that the use of the Audio/Visual tools increased in the online setting when compared with face-to-face lessons regarding
the use of this tool for the entire lesson - 100%.

Regarding the use of Audio/Visual tools and PowerPoint for 75% of the lesson remained the most popular choices with 30% of
respondents respectively.

The use of Online Games e.g. Kahoot grew by 8%; whilst the use of Interactive presentations such as Mentimeter or Pear Deck
grew by 11% - regarding the use of them for 75% of the lesson - when compared to face-to-face teaching.
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8) Please list 3 of your favourite online tools/apps/platforms that you use in your English class:

The chart shows that the most popular online tool was Kahoot (41% of respondents), followed by various Learning applications such
as Cambrdige, Trinity and Oxford with a 41% response rate. Padlet was the second most used online application, which 30% of the
respondents voted for, as the “Other” category includes apps and platforms that were mentioned only once e.g. Mindmomo.
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9) Please list 3 of your favourite online summative e-assessment
tools/apps. If not applicable, please type N/A:

Notable was the fact, that 47% of the respondents don’t utilise online summative assessment
tools for evaluating student learning outcomes. 17% of the respondents indicated that they use
Kahoot, followed by Google forms and Quizzizz with 7% respectively.

The reasons for not using online summative assessment tools could be varied:

● May not be familiar with online summative assessment platforms
● May have concerns about the reliability and validity of online summative assessments
● Maybe not all students have access to the technology required to take online

assessments
● Teachers may feel that administering online summative assessments takes too much

time away from instruction and other important classroom activities.
● Some online assessment platforms may require schools or districts to pay a fee, which

could be a barrier for some teachers or schools.
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Content Creation &  Online Safety

10)  Which one of the following statements would describe you the best?

Out of the 53 respondent:

● 34% stated that they “can produce simple digital content (e.g. text, tables, images, audio
files) in at least one format using digital tools”;

● 49% stated that they “can produce complex digital content in different formats (e.g. text,
tables, images, audio files). I can use tools for creating webpages or blogs.”

● 17% stated that they “can produce complex, multimedia content in different formats,
using a variety of digital tools and environments. I can create a website using a
programming language”

Based on the survey results, it can be concluded that a significant percentage of the
respondents have basic to advanced digital content creation skills. Although, only a smaller
percentage (17%) indicated that they have advanced skills, these results suggest that there is a
good level of digital literacy among the respondents.
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11) How confident do you feel when you are developing English Lesson
Plans?

Out of the 53 respondents, 47.2% answered that they are very confident when it comes to
developing English Lesson Plans.
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Content Language Integrated Learning (CLIL)

12) Are you a subject teacher, who also teaches English? If your answer is
No, please proceed to question 24.

75% of the respondents stated that they were teachers of English solely, whilst 25% stated that
they also taught other subjects.
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13) If you are also a subject teacher, please type your subject below:

The chart shows the respondents’ subject domains, apart from English language. Most of the
respondents' other subject domain is another language.
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14) Please choose the relevant CLIL techniques you implement:

Most of the respondents (7) “Hold a post-CLIL or pre-CLIL session.”, the second most implemented method was using CLIL as a
single lesson, whilst 3 respondents stated that they only teach the subject through English assuming their students were native
speakers.
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Although only 13 respondents stated in question 12, that they were also subject teachers, this
question received 23 responses.

It was great to see that English teachers use CLIL (Content and Language Integrated Learning)
methods in their language classroom, even if they are not teaching any other subjects. The
essence of CLIL is to integrate content from other subject areas with language learning,
enabling learners to develop language skills while also learning content knowledge in another
subject area.

Incorporating content from a range of subject areas, such as science, history, or literature, into
English lessons truly provides meaningful contexts for language learning. For example, English
language skills- can be taught through the use of authentic materials such as news articles,
podcasts, or videos related to a particular subject area. Teachers could also design tasks and
activities that require learners to use language skills to comprehend, analyse, and discuss
content from other subject areas.

By integrating such activities into language teaching, teachers can create a more engaging and
meaningful learning experience for their students, while also supporting their language
development in a more contextualised and authentic way.

7 respondents stated that they use “Other” methods, however, they did not elaborate on these
methods.

The CLIL approach offers a range of effective language teaching methods, including
Communicative Language Teaching (CLT), Task-based language teaching, and Content and
Language Integrated Language Learning (CLIL).

CLT focuses on learning to communicate rather than simply learning language, while task-based
language teaching provides learners with opportunities to engage in meaning-oriented language
use. Both methods emphasise the importance of language in a meaningful context, rather than
rote memorisation of grammatical rules.

CLIL, on the other hand, integrates curricular content with language learning, enabling learners
to develop both content knowledge and language skills simultaneously. These approaches have
been shown to be effective in promoting language learning and learner engagement, providing
learners with the skills and knowledge needed to communicate effectively in a variety of
contexts.
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15) Which methods of second language acquisition do you use in your
classroom?

Most of the respondents (13), who also teach other subjects as opposed to solely English,
stated that they preferred task-based language methods, followed by Communicative methods
(9) and by CLIL (4).
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Your English Teaching

16) Where do you source your teaching materials from?

Most of the respondents (39) source their teaching materials from Web, followed by:
● shared by my network of peers and
● Shared by the educational authorities with 20 responses respectively.

These results are alarming as the majority of respondents rely heavily on online sources,
particularly the web, for their teaching materials. The quality and reliability of these resources
may vary widely, and it may limit the variety and depth of materials available to teachers.
Additionally, fewer respondents source their materials from peer networks or educational
authorities, suggesting a lack of collaboration and access to reputable sources. Relying heavily
on the web can have implications for the quality and effectiveness of teaching and learning, as
well as limit teachers' opportunities for collaboration and professional growth. However, this
could also be the result of the fact that educational authorities are not providing adequate
support or good quality resources. Educational authorities may need to advocate for change
and provide professional development opportunities for teachers.
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17) Which national and/or international English language education projects resources do you subscribe
to? If not applicable, please type N/A:

66% of respondents stated that they didn’t subscribe to any national or international English language education related projects nor
resources. 44% of respondents listed a range of sources including EBA, E-twinning, Erasmus+, Cambridge International, and My
English Lab.

Based on these survey results, it can be concluded that a significant portion of English teachers (66%) do not subscribe to any
national or international English language education related projects or resources. This suggests that there may be a lack of
awareness or interest in these types of resources among English teachers. On the other hand, some English teachers are actively
engaging with national and international English language education projects and resources.
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18) Do you also teach careers lessons where you inform students about
STEM and/or other careers, help them with CV writing and mock
interviews?

89% of the respondents don’t deliver careers guidance sessions, whilst only 11% of the
respondents do.
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19) If you answered yes to question 18, please state the topics that you
include in your careers lessons:

Out of the 6 respondents, who deliver careers guidance sessions, 4 of them stated the different
topics, which they include in their careers lessons, namely:

● Health care administration hospitality and tourism careers
● Financial literacy; medicine-oriented functional approach
● STEM coding robotics
● How to write an admission essay, How to write a CV.

Based on the results, it can be concluded that careers guidance sessions are being delivered by
a small number of respondents (6) and the topics covered vary widely. However, there seems to
be a focus on practical and relevant skills such as financial literacy, writing a CV or admission
essay, and STEM-related topics like coding and robotics.

See Annex I for more detailed responses.
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Teacher Training

20) Are English teacher training refresher courses conducted in your
country on a regular basis?

Most of the respondents (62%) stated that English teacher training refresher courses are
conducted on a regular basis, whilst 38% do not have access to such courses.

The data suggests that there may be disparities in the availability of teacher training
opportunities for English language educators, which could impact their professional
development and effectiveness in the classroom. Further research may be necessary to
understand the reasons for this discrepancy and to explore potential solutions to ensure that all
teachers have access to ongoing training and support.
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21) Does a competent authority (education department, school principal) in
your country make it compulsory to participate in CPD (professional
development) activities every year?

Only 9%of the respondents stated that yearly CPD is compulsory, whilst 64% of the respondents
stated that yearly CPD isn’t compulsory, but recommended. It is worth noting that a significant
proportion of respondents (26%) did not respond to this question, which may indicate a lack of
clarity or consistency around CPD requirements. Further research may be necessary to better
understand the current landscape of CPD requirements for teachers and to identify potential
areas for improvement.
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22) In the past two school years, have you undertaken professional development? Please also indicate
the mode of delivery and the time spent on the training.

Most of the respondents (45%) took part in online professional development training in the field of “Other professional development
opportunities related to innovative teaching”, and 37% took part in online “Introductory ICT training (word,spreadsheet etc.)” and
“Advanced web focused courses(creating websites, video conferencing etc.” respectively.
Regarding face-to-face training, the training/course that most of the respondents undertook was “Introductory ICT training
(word,spreadsheet etc.) with 22%, followed by “Courses on the pedagogical use of ICT in teaching and learning” with 18%.
On average, these training courses were either 1-5 days long in duration or more than 5 days long with 54% responses respectively,
whilst, 50% of respondents reported taking part in 1-day courses on average.
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23) What kind of training would you like to participate in, to enhance your English, CLIL teaching skills
and knowledge and also your digital skills?

Out of the 53 respondents, a total of 10 would like to participate in CLIL and Web 2.0 tools related training and a total of 9
respondents wish to engage in online teaching related training. The rest of the respondents provided a range of other topics linked to
language teaching and digital skills. The full list of responses can be found in the Annex section.
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Annex I

Q19

19) If you answered yes to question 18, please state the topics that you include in your
careers lessons:

Health care administration hospitality and tourism careers 1

Financial literacy; medicine-oriented functional approach 1

How to write an admission essay, How to write a CV 1

Stem coding robotics 1

eTwinning 1

Na 1

X 1

Question left blank 42

TOTAL 49
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Q23

23) What kind of training you would like to participate in, to enhance your English, CLIL teaching skills and
knowledge and also your digital skills?

Training on materials to be used in an electronic environment 3

CLIL 5

AI 1

Any Course 2

Vocational Courses 1

Online Teaching 3

Mobile App 1

European Projects 1

Web 2.0 Tools Development 5

International Teacher Training and Devt. 2

Elt Conferences/webinars 2

Online Application 1

English teaching practice for Vet learners 1

IELTS presentation 1

Online lesson 3

Makıng video 1

Task based 1

producing effective activities 1

Creating interactive contents 1

Content integrated planning 1

Teaching English for exams 1

Online and face to face 1

Speaking skill 2

Erasmus+eTwinning 1

Blended Learning 1

Digital classroom 1

Advanced ITC 1

drama based 1

CELTA 1

Ict 1

N/A 4

X 1
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